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Report Template

Thematic Workshop and Seminar Series 2011-12

Submission Date

Please submit the completed report to seminarseries@heacademy.ac.uk within 8 weeks of delivering the seminar.
Aims & Outputs

Please consider the following when completing your report: 

The aims of the report are to:

· Summarise the key issues presented at the seminar, including the implications of research/evaluation evidence for practice.

· Stimulate discussion, share practice and support the sector’s access to relevant research/evaluation evidence.

The report is designed to accommodate the following types of seminar:

· Those describing findings from research or evaluation projects (either completed or in-progress) and their implications for practice.
· Those describing the application of research and/or evaluation evidence to practice.
The Report Template on pages 2-4 outlines the basic requirements for the report and is meant to assist host institutions in summarising the seminar outcomes and also enable a consistent approach across the seminar series. 

If you wish to provide any suggestions for how the template might be improved please email seminarseries@heacademy.ac.uk.  

Please note the report will be disseminated through the HEA’s website, http://www.heacademy.ac.uk. 
	1. Background information 
	

	Seminar Title:
	Innovative assessment practice – Evaluating and managing the impact on student experience

	Institution(s):
	The University of Derby

	Author(s):
	Sheena Bevitt 

	Email(s):
	s.bevitt@derby.ac.uk  




2. Abstract: Please provide a brief abstract of the seminar delivered (maximum 200 words).
	This paper summarises the input and discussions from a workshop which aimed to use the experiences gained from two patchwork text assessment projects undertaken at The University of Derby to explore wider issues relating to the use of innovative assessment.
Evidence indicates both quantitative (grade uplift) and qualitative improvements in learning from these projects.  Students reported a range of benefits including improved focus on learning outcomes, management of the learning process and feedback to help understanding and improvement of performance.  Developments were also reported to a range of supporting study skills and confidence.  However the impacts were not all positive with concerns raised about perceived additional workloads, the use of technology and over reliance on tutor feedback.

The report suggests the introduction of innovative assessment practices needs to be carefully considered. Recommendations are discussed around design, at module and programme level, management of workload and student expectations, provision of guidance and feedback and the use of technology. The development of partnership working around new assessment methods and the need for institutional support is emphasised.  Developments in innovative assessment need to be supported by further research in a number of key areas highlighted in the report and more effective evaluation mechanisms at group and individual level.


3. Rationale: Please provide the background context, such as the research/evidence-informed practice context, which provided the impetus for the seminar. 
	The desire to create effective assessment methods which support the learning process has resulted in an industry of innovative assessment design and the emergence of  an ‘expanding repertoire’ of ‘alternative assessment methods' (Struyven et al 2005: 332&335).   Research has generated largely positive reports of how these ‘new’ methods of assessment impact on student approaches to learning.  Comparatively less attention has been given to student preferences or the impact of different methods on how students feel about their educational experience.  This is an important omission in the research literature given the increasing pressure placed on tutors to deliver assessment which enhances student satisfaction and delivers positive National student survey scores (NSS) (Brown 2011).

The aim of this workshop was therefore to examine the future role for assessment diversity and innovation in an environment which places the potentially conflicting demands of academic excellence and customer satisfaction on the tutors desktop.

Using evidence of student reactions to innovative assessment with specific reference to the experiences of two innovative patchwork (patch text – Ovens 2003, Scoggins and Winter 1999, Winter 2003,) assessment projects implemented with students at The University of Derby the workshop aimed to address four key objectives:

· To assess the link between innovative assessment practices and learning

· To evaluate the impact of innovative assessment practices on student experience

· To evaluate the impact of innovative assessment practices on tutor experience
· To discuss the implications for future diversification and innovation in assessment practice from 2012 and beyond


4. Generation of Evidence: Please describe how the reported research/evaluation findings were generated e.g. methods used.
	The evidence presented within the workshop was generated from a thematic analysis of student complaints within the Faculty of Business, Computing and Law and from research evidence gathered from two contrasting patchwork  text assessment projects implemented within Derby Business School and the School of Law:
School of Law project

This project was undertaken as part of a one year digital enhanced patchwork text assessment project (DePTA) funded by JISC (further details available at http://dpta.wordpress.com ).  The project was implemented within a final year undergraduate module based on experiential learning from work within a legal practise in the voluntary sector.   Five students opted to take part in the project from a student cohort of 10 using the PebblePad portfolio system (www.pebblepad.co.uk)  to record four ‘patches’ of experiences and reflections:

1. Critical reflection on an aspect of professional practice/process from a client’s perspective

2. Client case study

3. Critical reflection of service area and legal advisors, their role and value to the community

4. Final reflection bringing together the previous tasks, portfolio of evidence and experience

Students were required to share the 1st and 3rd patches with other students and to provide peer review. The tutor provided ungraded formative feedback on each patch.  Students were then able to make amendments to their work based on the feedback prior to their final submission and grading.
Evaluation of all student experiences on the module was undertaken by questionnaire and in addition qualitative interviews were conducted with the five  DePTA participants.
Derby Business School Project

This project was based on the introduction of a patchwork text assessment into an introductory postgraduate module on organisational behaviour.  It was designed in response to student and tutor feedback on the need for improved assessment mechanisms to build key study skills.  107 postgraduate students from a range of international backgrounds and prior educational experience undertook the assessment which consisted of three 750 word essay patches.  Patches were staged and timed to allow tutor feedback before the completion of the next patch.  The assessment concluded with a final verbal presentation and reflective statement based on experiences at a two day management residential activity bringing the work together.
Evaluation was undertaken through anonymous end of module feedback forms.  In addition a follow up questionnaire was issued 6 months after completion of the module to evaluate any changes in perceptions of the assessment process.


5. Related key terms and concepts: Please list up to 5 key words which closely describe the topic of the seminar. These will facilitate the search functionality used by the HEA’s website.
	Patchwork/Patch text 

Assessment
Innovation

Learning
Experience


6. Existing Evidence: Please provide details of research/evaluation evidence drawn on and reported in the seminar.
	Evidence suggests that assessment and feedback processes used with students have a significant impact on “what, how and how much students study” (Gibbs and Simpson 2004:3).  It is therefore an essential element in the learning and teaching process. Gibbs and Simpson identify ten conditions under which assessment supports student learning (ibid: pp12- 24).  These include the need to successfully “capture sufficient study time” (p12) and to provide feedback which is “timely in that it is received by students while it still matters to them and in time for them to pay attention to further learning or receive further assistance” (p18).  
One innovative approach in assessment practice aimed at achieving these conditions has been the development of patchwork text assessment.  “A ‘patchwork text’ assignment is one that is gradually assembled during the course of a phase of teaching and consists of a sequence of fairly short pieces of writing which are designed to be as varied as possible to cover the educational objectives of the teaching” (Winter 2003:112). This one day workshop was based around the experiences from two patchwork text assessment projects undertaken at The University of Derby.  The aim of the workshop was to use these experiences to stimulate discussion and debate about the future of innovative assessment practices in higher education.
Criticisms of the state of assessment methodology in higher education (Boud 2000, Careless 2006 and Ramsden 2003 cited in Carless 2007, Knight 2002) suggest that the achievement of the effective assessment conditions outlined by Gibbs and Simpson is far from straight forward. Attempts to address these conditions to enhance assessment with more innovative practices and variety to cater for different student preferences (Gillett and Hammond 2011) have not been without criticism. This may be highly problematic in an increasingly student focused market place given that recent research by Coutts et al (2011) found that assessment workload has a significant effect on student mood and from this it may be deduced on the overall student experience.
Student experience, measured nationally through the National Student Survey (NSS), is now a key consideration for individual institutions and tutors working in a more market driven education sector. Whilst continuing to try to maximise the links between learning and assessment ‘student centred universities’ are under increasing pressure to deliver assessment which enhances student satisfaction and delivers positive NSS scores (Brown 2011).  Questions within the survey focus on clarity of assessment criteria, fairness of assessment arrangements and marking, the provision of prompt feedback and detailed comments and the provision of feedback which helps students to clarify things they do not understand. Student satisfaction issues must therefore be addressed through sound pedagogy and practice including focus on issues related to assessment design.

This increased customer focus represents a considerable challenge to Higher Education professionals. Professor Les Ebdon, Head of the Office of Fair Access (Offa) who oversee admissions policies for Englands universities declared that “universities must shift their mindset and be customer focused or go out of business” (Daily Telegraph, 2012). This may create professional conflicts for tutors working with student customers who are more interested in the career and pay increases that may be ‘won’ from enhanced qualifications than engaging with the learning process and ‘intellectual pursuit’ itself (Zell 2001).  This may be a particular challenge where students also underestimate the effort required to complete a programme of study within higher education (Glynn et al 2005).  

Allegations of the ‘dumbing down’ of education, rife in the media, and of  grade inflation in response to students who believe they are entitled to what they have paid for (Hassel and Lourey 2005) may all present serious challenges to a Higher Education market driven by customer satisfaction.  Carlson and Fleisher (2002 cited in Acevedo 2011:4) suggest that “the assumption that what students want is really what they need is questionable”.  This highlights an ongoing debate over whether students should now be seen as customers (Acevedo 2011).  If the student is always ‘right’ the needs of other stakeholders within the education process such as academics and future employers may be ‘demoted’ or disregarded (Gross and Hogler 2006).   A partnership approach to the future of learning teaching and assessment may be more appropriate with shared responsibility for the learning experience and development of appropriate and fair processes of assessment.




7. Research findings/New Evidence: Please describe any new findings or evidence reported in the seminar.
	The seminar sessions within the workshop were designed to report on findings from the two patchwork text assessment projects and to stimulate discussion around the four objectives:

· The link between innovative assessment practices and learning

Analysis of the grade profiles from the individual patches in The Business School project suggested a positive learning outcome from the patch text/feedback process.  From the 107 students in the sample 56 improved their assignment grade in the second assessment.  However the feedback appeared to make the biggest difference to students who had failed the first patch.  25 out of the 56 improved grades came from students who failed to achieve the required standard on their first submission.  75% of these came from the full time cohort consisting of a high proportion of international students. In the group of students who achieved a grade uplift in the second patch 68% came from the part time cohort.
In The Law School project students reported qualitative improvements in their learning process.  They indicated they felt better able to link theory, practice and process.  However design of the patches is key to the success of the assessment.  Too many patches may lead to a perception of over assessment.  Too few patches and the assessment may not capture enough learning time for the student to distinguish between them and understand how it works.  To maximise the impact of the patchwork text methodology on learning, the design of the teaching and assessment within a module should ideally be developed hand in hand.  Separation of these processes or overlaying patch text assessment on top of an existing module may be problematic.  For example the presentation of learning objectives may constrain the creativity of the patch development.  Innovative assessment can not be simply ‘tagged onto’ conventional course design without thought.

A key issue impacting on the link between assessment practice and learning was the role of feedback.  However the findings from both projects suggest that this is only valuable to the extent to which the student is able to make use of the feedback which was not always the case.  In The Business School experience the high numbers of students and heavy marking workload associated with this made timely feedback very difficult to achieve and this was not therefore always received in time to inform the next patch.  Even in the smaller cohort from The Law School project where detailed and timely feedback was provided students often lacked the ability to use the feedback and implement the recommendations from this to improve their next piece of work.  
These experiences suggest that the effectiveness of this assessment method may in part depend on contextual circumstances such as cohort size and subject discipline.  This reinforces the idea that the introduction of innovative assessment must be carefully considered on a case by case basis.  While peer review may add to the feedback provided by the tutor, cohort size, and the need for timely feedback will affect student engagement in this element of the patchwork text process.  Within the law project these factors and the additional student perception of the tutor as ‘expert’ led to student reluctance to engage in the peer review activity.  Students found it hard to be critical of their peers and did not feel they could provide any valuable or useful feedback.

· The impact of innovative assessment practices on student experience
Qualitative evidence gathered at the end of both projects revealed that the students perceived a number of positive benefits to the new assessment method.  These included help in focusing their attention on the module learning outcomes and what was required of them, breaking down the learning process into stages and in particular the value of the feedback which it was felt provided guidance to improve performance. There is also a risk however, that students may become over reliant on tutor feedback to help them address gaps in their work and this needs to be carefully managed to maintain an independent, student focused learning process. It should be noted that some students expressed a conflict between the desire to learn and the desire to pass.  The rather more instrumental desire to do ‘as little as possible for as high a grade as possible’ indicates a conflict with the continuous work effort required to be successful in this type of assessment.

There is some evidence to suggest that the positive benefits of the assessment process discussed above helped students to manage their workload and improve their knowledge and experience. The benefits cannot be fully captured by looking solely at the development of discipline related skills and knowledge however.  It also appeared to generate significant benefits in terms of developing study skills and the overall learning process.  Indeed, in terms of The Business School project these study skill benefits appeared to be the most significant outcome from the new assessment method. Feedback suggests it was perceived to focus reading activities and improve essay writing skills, research capabilities and critical evaluation. Mature students indicated the assessment was helpful to settle them back onto academic writing after a long absence from study.  Many part time students indicated that the staged method of assessment helped them balance their study time against their work and family commitments.  However there is a risk that efforts invested in mastering study skills may have diverted attention from the development of specific discipline related knowledge and skills, the intended learning outcomes. Care must be taken to ensure that the assessment does not become a distraction.
Despite the reported benefits not all the feedback was positive.  In both patch text assessments the initial introduction of a new assessment process was received by the students with an initial response of shock. In The Law School students appeared to need guidance in the use of the learning technology which was a central part of the project, as well as the change to the assessment process.  Some students viewed the use of digital media as a ‘hindrance’.  This impact of technology on the students experience is consistent with findings from an analysis of student complaints.  It may be more effective to allow the student to select the technology they are comfortable working with rather than enforcing a compulsory method of submission. In the law experience for example 2 students embraced the electronic portfolio and indicated their intention to continue to use this after completion of the module assessment to present their portfolios of achievement to prospective employers.  Others reported finding the technology a distraction from the overall process.

Whilst successfully ‘capturing sufficient study time’ from the tutors perspective as directed by Gibbs and Simpson (2004) for the students this was often perceived as onerous with students in both projects complaining of heavy workloads. Some observed that it was difficult to sustain the work effort required over a longer period of time. This was of particular concern where it was felt that the assessment workload was inhibiting the time available for other areas of study. This ‘distraction from other modules’ was discussed by students in both projects. Students also expressed frustration where the effort invested was not translated into the end grade in both projects.   
These findings suggest that the number of patches within the assessment and the volume of work attached to these needs to be carefully considered in the design of the assessment process. The desire for work to be reflected in grade attainment also creates problems for tutors wishing to build formative patches into the process.  The development of patches within classroom based seminar activities may offer a potential solution to this problem. Assessment design also needs to be considered at a programme level rather than in isolation within individual modules to manage the overall balance of workload and avoid ‘assessment fatigue’.
To try to reduce the perception of over assessment the separation of the module assessment into a number of shorter pieces of work presented an additional challenge to students who were required to express themselves far more succinctly within a tight word count.  This can be considered a relatively advanced academic skill and presents difficulties in particular for students working in English as a second language. The validity of the extended time investment in the study process appeared to be mediated in most cases by the contribution of this activity to the final summative grade for the module. While perceived as a positive outcome from the tutors perspective the amount of reading required to achieve each patch was reported as a disadvantage of the process in The Business School example.
In summary, the reaction of students to the innovative assessment practices used in the projects reported at this seminar did vary.  While many reported positive benefits 14 out of the 45 students submitting feedback on The Business School project did not think that the assessment was appropriate.  This serves as a reminder of the very individual nature of student perception of the learning experience. It is important that more work is done to understand these different reactions, how they may change over time and the consequences of these reactions if we are to further improve assessment practices. The question of how student perceptions of assessment experiences may change over time is particularly important in terms of how and when student feedback should be gathered and responded to in order to improve curriculum design. There is still a tendency in higher education to take immediate response from students at the conclusion of a module.  This evaluation methodology has long been criticised in the area of employee training and development as being too reactive (Kirkpatrick 1975).
· The impact of innovative assessment practices on tutor experience

While positive about the learning benefits from these innovative assessment practices in theory it was not without consequence for the tutors involved.  Within The School of Law the project was described as ‘high risk’ for the tutor and student.  The new assessment method was a modification to an existing module which was already perceived to work well, to accommodate the need to incorporate technology into the assessment as part of the project requirement.  Tutors must have institutional support for the development of innovative assessment practices and ensure that novel assessment fits with the culture of the organisation to minimise any risk.
In The Business School project the large cohort size made the tight deadlines and high marking workload very onerous for the tutor. It proved difficult to manage student expectations of themselves and the teaching team.  In some cases the early feedback did not support the student’s perception of their own abilities.  In such cases feedback needs to be carefully managed and delivered to avoid unintended consequences on student experience and future achievement. This may require skill development for some tutors and at best indicates the need for appropriate time to be allocated for tutors to manage the implementation of innovative assessment and feedback processes effectively.
· The implications for future diversification and innovation in assessment practice from 2012 and beyond
The implications from the project findings for the future of innovative assessment design is unclear. There do appear to be a range of learning benefits from a pedagogic perspective for the patchwork text assessments used in the projects reported here.  However students expressed a range of reactions to this new method including some quite negative perceptions which may have a significant impact on the overall student experience.  For academics these findings present a potential tension between professional objectives to maximise the quality of learning and the more commercial demands to maximise student satisfaction.  With an emphasis on NSS scores, success is measured through student evaluations of teaching.  Poor results are not tolerated by students as the perceived cost of ‘failure’ is exacerbated by the changes to the fees and funding structure.  

Ultimately the decisions that academics and professionals take within Higher Education about the future of assessment design and innovation must be contextualised within an environment of enhanced commercial pressures and an increasingly competitive educational market place.  It is vital within this however, that the views of the student are balanced against the needs of other stakeholders in the educational process.  Without balance academics may feel they are required to make unacceptable professional compromises. Commerciality must not override the continued drive for excellence in learning, teaching and assessment.  Education should continue to focus on the enhancement of learning rather than on the award of qualifications. Innovations in assessment methodology should continue to be about enhancing the learning process not increasing assessment activity.  Through this focus on learning enhancement the customer satisfaction model and ‘student as learner’ may not necessarily prove to be mutually exclusive concepts.



8. Outcomes of research /evaluation evidence and the implications for policy and practice: 
Please identify any application or outcomes of research/evaluation evidence and detail the implications for policy and practice for different stakeholder groups such as: academics, learning technology practitioners, professional developers, senior managers, policy makers, students, sector organisations, employers and professional bodies.
	In summary, the development of effective innovative assessment methods is far from straight forward.  The experiences and outcomes discussed from the projects reviewed at this workshop indicate a range of challenges and implications which need to be considered and addressed by academics considering any type of innovative assessment design.  Further implications are indicated for those specifically interested in using patchwork text assessment methods. Many of the broader issues raised were found to be consistent with the themes raised by the Key note speech at the event.
Design

· Innovative assessment methods require careful, considered design alongside the development of module specifications and learning and teaching materials.  Learning, teaching and assessment are irrevocably interlinked and must be developed together, innovative assessment needs innovative teaching and learning. Effective innovative assessment should not be ‘added on’ to existing modules as an after thought. 
· Innovative assessment design should be considered at a programme level rather than in isolation at module level to manage the overall balance of assessment workload and the focus on learning outcomes.

· Efforts should be made to equate investment of work effort with percentage of grade output to manage positive student perceptions.

· Assessment design should guard against increased student workload. The focus should be on enhancing learning not increasing assessment.
· Innovative assessment should make learning interesting.
· The effectiveness of patchwork text assessments specifically depends on the effective design of the patches themselves.  Consideration needs to be given to the number of patches, the volume of work attached to each of these and the reflective mechanism used to ‘tie the patches together’ at the end of the assessment process.  Involving students in the design of the patches may be empowering.
Guidance

· The introduction of any new assessment methods must be accompanied by clear explanations of process and assessment criteria for students.  Tutors should anticipate the need to provide additional guidance on innovative assessment mechanisms.  Consideration should be given to how this impacts on time allocated to intended learning outcomes to accurately assess the net learning benefits achieved from the assessment process.

Feedback

· The development of effective student feedback mechanisms is essential within innovative assessment practice.  Consideration must be given to how this can be operationalised within different cohort sizes to ensure it is specific and timely enough to inform the learning process.
· Student expectations regarding their own abilities need to be carefully managed during the feedback process.  This requires institutional and line manager support to ensure the allocation of sufficient tutor time and development of effective tutor feedback skills. Further research is required to explore how this can be achieved with specific focus on the development of practice to assist students to use feedback constructively.  Students often become demotivated and ineffective as a result of emotional reactions to negative or unexpected feedback which needs to be controlled. The focus of the output from this research should be on the production of effective tools and techniques to develop both student and tutors skills in this area.
· The use of peer assessment as an alternative or supplement to tutor feedback in innovative assessment should be monitored carefully.  Where it is used, development time needs to be allocated to training students how to achieve this effectively.  Consideration must be given to the time commitment required to achieve this and the impact of this on the intended learning outcomes from the assessment.

· Tutors must take care to minimise overreliance on tutor feedback which inhibits independent evaluation and development by the student themselves. This may be an area for further investigative research.
Evaluation

· Effective evaluation mechanisms are required to monitor the impact of innovative assessment practices on intended learning outcomes and to assess the impact of any unintended learning outcomes.  In particular the potential conflict between the development of study skills to the expense of intended subject related knowledge and skills should be monitored.  To avoid this students should be clearly made aware of the intended learning outcomes from the assessment method to help them allocate their efforts appropriately.
· Further research is required, drawing on learning from the employee development literature, to develop more effective learning, teaching and assessment evaluation methods to inform curriculum design and modification.  This should seek to provide answers on what, how and when student feedback can be most effectively collected and used to inform decision making and further development actions.

Partnership working

· To manage the potentially conflicting needs of different assessment stakeholders, innovative assessment practices should not be developed by tutors in isolation.  Students and employers should be engaged in the development process to balance academic, employability and student satisfaction demands. 
· All teaching team members within a programme should be involved and consulted regarding innovative assessment design to manage the effective balance of different assessment types.  This may also help with the management of student perceptions and understanding as they encounter a mix of innovative and more traditional assessment methods from different tutors.
· Tutors must have institutional support for the development of innovative assessments.

Student expectations

· Tutors need to find effective ways to manage the expectations of students to balance the desire to learn against the desire to pass.  Further research is required on how to manage the more instrumental desires of students.

· Student objections and challenges should be anticipated and addressed up front rather than responded to reactively.

· Further research is required to investigate the factors which influence different individual reaction to assessment processes, the consequences of these and how individual preferences and reactions may change over time in order to manage individual student experiences more effectively.

Technology

· Care should be taken when incorporating technology in new assessment methods to manage any negative impacts on the student experience and learning process from difficulties associated with ‘mastering the technology’.  Where possible, students should be offered choices about the extent to which they wish to use different technologies to complete an assessment unless use of a particular technology forms part of a specific learning outcome.



9. Emerging themes: Please detail the discussion topics or themes that were raised by delegates during the course of the seminar - suggesting areas that would merit further investigation. 
	A key theme running through the day was the fundamental question of what is ‘innovative assessment’?  The concept is ill defined and research in this area may benefit from clearer identification of the characteristics of these types of assessment.  At a basic level however this relates to any assessment which is new or original.  This raises interesting issues about the individual construction of innovation.  What is new for one student may be old and familiar to another underlining again the need to gain a better understanding about the forces which shape individual experiences of learning, teaching and assessment and how these may change over time.
This theme may have particularly interesting implications for widening participation students with different educational backgrounds.  For mature students and some international students used to educational systems dominated by large summative examinations at the end of a module or year of study all other assessment methods may be perceived as innovative with the accompanying challenges this presents to students trying to master new assessment methods. For UK school leavers used to portfolio and project type assessments traditional examinations may actually be perceived as innovative. The implication may be that the future of innovative assessment lies in student choice, allowing students to develop their own curriculum of assessments to suit their individual preferences and prior assessment experiences.  Alternatively pursuing a mix of traditional and more novel methods of assessment across a programme may hold the key to enhanced learning for all.  One size does not fit all – sometimes the old ones are the best! Clearly further research is required to investigate these potential future developments/solutions.
The concept of innovation being ‘new’ may also imply that there is a ‘shelf life’ for innovative assessment practices and that as practices become more widely used across institutions they may no longer be perceived or described as innovative. This indicates that to remain innovative assessment practices must be regularly refreshed.  Traditionally programme revalidation events will form the main trigger for assessment redesign however this discussion suggests that this is not enough.  Annual quality and review processes should incorporate a specific agenda item to review assessment innovation, balance and appropriateness across programmes as well as within individual modules. If innovative assessment practices are by their very definition ‘new’ mechanisms must be in place within institutions to regularly refresh what is being used.  However tutors and institutions should guard against innovation for innovations sake.  The key objective should always be to find assessment tools which are fit for purpose.
Recurring issues about the perception of heavy or additional workload attached to the patch text assessment projects reviewed in the workshop should not lead to the assumption that innovation necessarily increases workload.  That given however it was agreed that careful attention needed to be given to the management of expectations regarding new assessment processes with both students and colleagues. To achieve this the idea of the student and their experience being the starting point for innovation was put forward. However a balance of stakeholder investment is needed overall.
The impact of innovative assessment methods on student experience formed a central focus to the days discussions however it was also acknowledged that tutor preferences should be taken into account.  Innovative assessment practices will not suit all tutors and it was generally felt this should not be ‘forced’ onto unwilling colleagues.  Not everyone needs to innovate, indeed achieving a mix of innovative and more traditional assessment methods may be the ideal.  For tutors who embrace the challenge of change and innovation however it was acknowledged that the introduction of new assessments can offer benefits.  Refreshing repetitive content delivery and allowing creative input into the learning, teaching and assessment process may enhance job satisfaction.  However innovation for the tutor should never be at the expense of the student and the learning experience.  Tutors should ensure that innovation engages students in the learning process.
The impact of innovative assessment practices on student experiences depends to a large extent on how appropriate the assessment is perceived to be.  There were indications that where the assessment reflected intended career directions and/or appeared to prepare them for future job responsibilities these were perceived by the student to add value to the learning process.  The integration of employability into assessment would therefore appear to be important for both the student and employers.
As well as driving the learning process however it was also discussed whether innovation in assessment played another more important role.  The creativity and ‘newness’ should be used to develop curiosity driven learning.  To move away from the arguable trend in education to ‘teach to pass’ to encourage students to question and enquire. To facilitate this the key message from the day may be ‘don’t try to assess everything’. However learning is not easy, therefore assessments which encourage this will require effort.  Student expectations about this need to be carefully managed.
In summary the process of developing innovative assessments is not straight forward and may carry risk for both students and tutors. To manage and monitor this carefully and ethically ensuring that student cohorts do not become educational ‘guinea pigs’ institutions may need to look at developing a set of guidelines to act as a safety framework around the design process.  This should ensure all stakeholder feedback is considered fully before implementation and that all outcomes are monitored carefully to help inform and develop future assessment practice. All innovative assessment processes should start with clear articulation about what the innovation is trying to achieve and why this is important.  Only with these criteria set clearly at the start of the development process can the effectiveness of innovative assessment be evaluated fully.


10. Any other comments: Please use this box to include any additional details.
	I would like to thank Kevin Bampton, Judith Gill, Karen Clubb and Joanne Carlier at The University of Derby for their contributions to the projects, materials and workshop seminars that informed this paper. My thanks also to Kevin Watson for tutor marking and feedback on The Business School project.
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The following two articles provide further information on patchwork text assessment:
Ovens, P. (2003). Using the Patchwork Text to develop a critical understanding of science. Innovations in Education & Teaching International, 40(2), 133-143

Scoggins, J., Winter,R., (1999) The Patchwork Text: a coursework format for education as critical  understanding Teaching in Higher Education, 4 (4), 485 — 499
Struyven, K., Dochy, F., Janssens, S. (2005) Students’ perceptions about evaluation and assessment in higher education: a review, Assessment and Evaluation in Higher Education, 30 (4), 331-347 
This article looks at different types of assessment from a student perspective

Winter, R. (2003). Contextualizing the Patchwork Text: Addressing Problems of Coursework Assessment in Higher Education, Innovations in Education and Teaching International, 40(2), 112-122
A further helpful article to explore patchwork text assessment
Zell, D. (2001). The Market Driven Business School: Has the Pendulum Swung too Far?  Journal of Management Inquiry. 10(4), 324 -393
An interesting paper considering the consequences of becoming a `revenue driven` and `customer focused` Business School and its effects including those of improving the quality of teaching and the relevancy of business courses
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